The use of a Visual and Performing Arts Curriculum
to teach Sight Words

to four students who have an intellectual disability.
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Currently in the United States of America, schools have been instructed to
provide high quality reading programs that include the components of vocabulary,
phonics, phonemic awareness, fluency, and comprehension (Kenny & Gunter, 2004). In
Australia, students work towards being able to read texts using graphophoni¢, semantic
and syntactic cuesin the early levels of reading (V.E.L.S., 2005).
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that reluctant readers are more likely to read if they are motivated with appropriate texts
(Eriksson, 2002, cited in Kenny & Gunter, 2004).

Teacher’ s views of learning has centered around the use of language, be it oral or

written, as the way of making meaning (Leland & Harste, 1994). This can become

restrictive as other ways of ‘knowing' are dismissed. Berghoff (1998) stated that some
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students may not be motivated by language (including written) based programs, and may
be able to work better through the mediums of art, music and movement. Multiple ways
of knowing can be developed into alanguage arts program that will suit the needs of all

learners (Morin & Begoray, 2002). The English Language Arts curriculum in Manitoba,

been developed further by Leland and
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\Q\M to researchers (Berghoff, 1998). Body and hand gestures

demonstrates the skill that many children have in their early years of schooling where
they move between the two sign systems of visual arts and writing to communicate and
represent meaning. Just as messages can be sent to other people using a variety of sign
systems, Berghoff (1998) suggested that the concept of ‘reading’ should be broadened to
include the ability to make meaning from any sign system, not just the ability to make
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meaning from writing. Kenny and Gunter (2004) agreed with this and suggested that the
signs used in any medium serve a communicative purpose and should therefore be seen
as an authentic tool of thought. Little (1999) described a mathematic project that
combined the use of geometry, literacy, art and technology to assist secondary school

students learn about geometric concepts.

Aesthetic experiences are motivating for students and estions and
develop their creative thinking skills (Berghoff, 19 [ corporating the
artsinto the curriculum can also assist students i prior

emic
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reluctant readers and writers needed to see themselves as |earners and experience success

at school.

The University of Manitoba, Canada, designed, delivered and evaluated a teacher

education program in multiple forms of literacy. This program examined the
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characteristics of literacy and how these could be achieved in schools, as well as how
teachers could provide literacy programs with the mediums of print and non-print, and
how evidence of literacy in multiple forms could be shared and tracked (Morin &

Begoray, 2002). Teachers used a variety of mediums (including music, drama and visual

arts) to assist students in developing their literacy skills. However, Morin an oray
(2002) stated that it is difficult for teachers to integrate artsinto literasy progr
ongoing basis, and effective long-term professiona development.isn if m

curriculum change is going to occur.
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provide an enjoyable medium for students
s, 2001).

their students. Their review of the literature showed that studies had found that music
can assist with learning of language; drama can assist with higher order thinking skills;

and visual arts can assist with the development of literacy, writing and numeracy skills.
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Based on the research, | wanted to find out how avisual and performing arts
curriculum could affect the learning and recognition of sight wordsin four students who
have an intellectua disability.

Method S

th% ese
lemented, they

Four students attending a Specialist School particip.
students al had an intellectual disability. Before the pr
were individually tested to establish the number of s could recognize.

The sight words were taken from the M100 Si rd kist. The result the pre-
test, along with their personal details are outli @'n le 1. ((\

Student Gender A@@t\pﬁh&é\ }D'&gnc@@ N ) )Pre-test score

A Female 8W(thhs Autis, D= 7

B Male (] 7Y @\w 40

C Male é(\ 8\,\Qs>,7rmh @)bTD 17

D \83';?5, 7{\(& Autism, ID a1
Table 1. Student . NN

cons

stac\ tivities. However, after the first two weeks
\ (tiesWere added to the program. This was donein an

Initi

of the pr QN
att ! .«\.\ ohesive. The two activities that were added were
s5 an) outline is shown below in Table 2.

\\ Acti'vity N\

M Singing 10 sight words — students to point to the words while singing

2 Alphabet and phonemic awareness— student's list words that start with a
specific letter of the aphabet, and then sing a song that incorporates words
that start with that letter of the al phabet

3. Singing — students sing familiar songs, then after singing, each student

identifies one sight word that isin the song from their individual word list.

4, Big Book — teacher reads story to class
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5. Sight words — teacher asksindividual students to identify one of their sight
words in the Big Book

6. Drama - students act out the story from the Big Book
7. Drawing and writing — students draw a picture about something from the
story. They then write sentences about their picture.
Table 2. Activities used in the program. & %
This program was implemented three times a week f x Each

g Words \ 35/ the order of
: mitl%ﬁ% 1ét the students had
m ﬁ% e words and not

%ﬁﬁi stently recognise the 10

words, two words were ta 1 BV0 NEWWQ ereintroduced. Thetunefor
the song used in e seen f G &w\w 1. Each student came to the front of

_ SNy _ |
the class and san i being accompanied on the guitar. The

QJ By i Oy Iy e o o e

T T P S —_——
2y i 0 ) gy i [ 2 e
I g gn um e O 00 BN m
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The song used in Activity 2 (Alphabet song) was taken from the book ‘ Sounds
through Songs'. This activity was done as awhole group, where al students were
invited to list words that started with a specific letter of the aphabet. The wordsto the
song were then written on the white board, and all of the students were encouraged to

sing the song together whilst being accompanied on the guitar. The group foc on one

them. Songsincluded folk songs (“I'll Tell My Ma”) or so
themselves (“Growing Plants’; “ Purple People Eater — adapted v

the song, each student was asked to find aword in t ng that was invis or her list of

10 sight words. @
The teacher chose the books ust ChiVIt{e : @}@ read for three
sessions, and therefore changed each wee ing the f anQ iting activity,

tsA,BandC

‘il it Wi &\ These students then copied
' \\% x \ able to write the mgjority of the
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Results

All four students recorded an increase in the number of sight words that they
could recognize at the end of the 24-day program. The results can be seen i &Tabl e3.

Student Pre-test score Post-test score WA))

A 7 11 S W%\

B 40 65 & QQ)%J

C 17 31 +82.3%

D 91 /% +5%

Il each student

Table 3. Post-test scores.
A visua and performing arts curricul tl incr number of

completion of the progra words (taken from the Dolch
Sight Word list) 7. Theresultsfor student D do
not record the wo! h Sight Word List, as he was not initialy
tested on th
<
Di
ogram that ined music, drama and drawing was developed for four

students who have an intellectual disability. The program aimed to increase the
nurmber of sight words that these students could recognize. The program was conducted
three days aweek over an 8-week period. All four students recorded an increase in the

amount of sight words that they could recognize.

Of particular interest were the results from students A, B, and C. Although they

recorded very different pre-test and post-test scores, the number of new words learnt
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during the program — when expressed as a percentage — was over 50%. Although
student D recorded an increase in the number of sight words learnt, his results are not as
impressive as the other three students. Therefore, it may be possible to conclude that a
program of this nature is most beneficia for students who are beginning to learn sight
words.
<
One of the reasons for the student’ s success during this progr Id @

attributed to the highly individualized nature of this progr he students

spent the majority of the program working as a group, hisor her own
ged once the
changed
n their ever, the
% asquickly as
b as changed to

0
S
n P‘ & recommendation that

d ent learnt, it was found that
sfro old’ and ‘Red’ levels of the Mioow Sigh

isword list. Some of the new words that

udent. D’sword list, and may have been learnt by

the picture allowed the student to practice their sight words in afunctional manner.
Using music, drama and drawing was motivating for the students, and all four

students were eager to be involved in the program. The success that the students

experienced (especially during Activity 1 where they could see that they were learning
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words and new words were being added to their list) provided the students with more
motivation to continue learning (Taylor et a., 2001). Infact, student C (who in the past
has been easily discouraged by his difficulty in being able to recognize words) was often

seen practicing his words during his free time.

How much can we attribute the results from this program to the vis
performing arts curriculum? This question is not easy to answer . If
same amount of time each week reading the words (instead

the words in worksheets, would the same results have b
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